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Abstract

The use of feature films as case material in entrepreneurship education has a number of advantages. First of all it is a popular medium among students, which makes movies suitable instruments in order to create enthusiasm for entrepreneurship, and to make students aware that entrepreneurship can be an interesting career option. Second, feature films in which starting or running a business plays an important role are never only about entrepreneurship, but tell stories about entrepreneurship embedded in other aspects of life, for instance love relationships, family relationships, and all sorts of local conditions. Thus, reality outside entrepreneurship is not abstracted from. Third, and most important, movies represent a lively way of presenting case material on which all sorts of assignments can be given in order to create learning processes about aspects of entrepreneurship. 

The movies we use in our course (at the Free University, Amsterdam) were selected based on whether starting or running a business was a central issue in the movie. Our set consists of the following titles: Big Night, Tucker, Rent-a-Friend, Une Hirondelle a Fait le Printemps, The Van, Startup.com (a documentary as an exception to the rule), The Full Monty, and Citizen Kane. The assignment students were given was to prepare a lecture about ‘their’ movie. In this lecture entrepreneurial aspects of the story had to be discussed in terms of business theory and research. Our general goal was for the students to experiment with the interplay between the world of theory and research and the world of (albeit fictive) reality. Students were free to single out the topics they wanted to discuss as well as the type of information they want to present. In the process, students were to learn about concepts relevant to successfully starting or running a business.
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Introduction

This paper has three goals. The first one is to acquaint entrepreneurship educators with a comprehensive set of movies in which starting or running a business plays a lead role. Second, it provides an example of an analysis that can be made when using film in the classroom. Third, it attempts to convince the reader of the potential benefits of using feature films as case material in entrepreneurship education. To achieve these ends, we will first discuss the special characteristics of film as an instructional medium. Then we will discuss the movie selection process, the possible assignments on the films, and the expected benefits for students. After that we will shortly present our set of movies, one of them (The Van) with an elaborate example of analyses in terms of entrepreneurship theory and practice. 

Film as an instructional medium

The question which medium is best in promoting learning has been found to be fruitless by researchers in the area of educational psychology (Mayer, 1997). The consensus is that no medium is best, and that the important question to be asked is when, how, and in which combinations instructional media affect learning. The subsequent research concluded that a combination of using both words and images is best in promoting learning (Mayer and Moreno, 2002). This result has been explained in terms of cognitive psychological theory. According to these theories, learning occurs when students mentally construct knowledge representations. The learner selects relevant material, organizes it into a coherent representation, and integrates it with existing knowledge. This cognitive process of learning is most likely to occur when the learner has corresponding images and words in working memory at the same time. This is explained by the dual coding theory of information processing: human beings have separate channels for processing visual/pictorial representations and auditory/verbal representations. Linking the two systems has an additive effect on learning (Plass, Chun, Mayer, and Leutner, 1998). Even disregarding the additive effects of using different cognitive systems of information processing, the use of multiple media promotes learning if learners differ in terms of media preference. The dimension relevant for learner-controlled information seeking and processing deals with the distinction between visualizers and verbalizers (Plass, Chun, Mayer, and Leutner, 1998). Visualizers prefer visual presentations and verbalizers prefer hearing or reading. Unavailability of the preferred mode will limit learning. 

The use of feature films in the classroom will typically mean that students use their analytical skills in conjunction with critical viewing. Declarative knowledge of theories and research meets the world of images and events. The result can be called a form of situational or action learning. In facilitating this process, among the media that appeal to the visual processing channel feature films stand out with a number of special characteristics (Champoux, 1999): 

· Film is without equals in its ability to attract and direct the attention of the viewer. The use of the camera, editing, sound, special effects etc. all create powerful experiences for viewers. Viewer responses become an essential part of the film experience. Practices such as close ups and shot/reverse shot sequences give the viewer abilities not available in daily reality.

· Feature films are part of student culture, and are therefore a medium students can identify with. By bringing the films in the classroom, the distinction between the bright, flashy outside world and the dull classroom becomes blurred. 

· Films can provide students with experiences that are difficult for them to attain in another way, such as a film dealing with the world of haute finance, or the hardships of the unemployed. 

· Movies represent case studies with a wide utilization scope, providing the teacher with a lot of possible aspects to emphasize and also a broad array of different angles to work from. In contrast to regular case studies, the teacher is not dependent on the selection and presentation of information by a case study author. 

· Even though they are fiction, films do not abstract from reality. In our case of the set of feature films about entrepreneurship, these films are never only about starting or running a business. They tell stories about entrepreneurship embedded in other aspects of life, such as love relationships, family relationships, and all sorts of local conditions. 

While for teaching cases a complete or accurate rendition of actual events is less relevant, as their primary aim is to provoke discussion (Yin, 1993), it is important to bear in mind that feature films are fiction. Entrepreneurial reality is rendered in a more or less distorted way. The use of films in entrepreneurship education should therefore not primarily be directed to learning about entrepreneurial reality. Its primary use should be to serve as a platform for the discussion of entrepreneurial theory and research. When events in a movie are in conflict with theory and research, it is a safe strategy to assume that the movie is wrong. In addition to being fiction, most feature films are to a considerable degree meant to be entertaining. Themes that capture the attention of the audience will gain precedence over themes that are cinematographically less sexy. In the case of our set of feature films about entrepreneurship, this means that certain themes will be emphasized and others left out. In general, the films we will discuss in the remainder of this paper focus on emotions and moral dilemmas experienced by the main characters. Thus, the films offer both cognitive and affective experiences, provoking discussion and self-assessment. We will come to which aspects of entrepreneurship are over- and underemphasized in our set of movies. But first we will turn to the process of selecting a comprehensive set of movies about entrepreneurship.

Selection of the movies

As always in the field of entrepreneurship, boundary issues arise. This applies to the selection of a sample of films as well as to the assignment to be given with the film. To start out with the former, our goal was to create a comprehensive sample of feature films in which entrepreneurship plays a lead role. When is a film about entrepreneurship and when is it not? A variety of definitions is available, for example characterizing entrepreneurship in terms of growth orientation (Carland, Hoy, Boulton, and Carland, 1984), organization creation (Gartner, 1988), or new-to-the-market activities (Davidsson, 2000). The first column in Table 1 lists a set of behaviours that may be labelled as entrepreneurial behaviour. When one or more of these behaviours were displayed in a movie, it was considered a necessary, albeit not sufficient condition to be a candidate for inclusion in our set of movies. In addition, three criteria not related to the definition-of-entrepreneurship debate were employed. First, films were excluded where entrepreneurship is only a background factor in the movie, instead of playing a lead role. We have found examples of such movies in which businesses are started (Chocolat, Jerry McGuire, Drifting Clouds, and Baby Boom), in which existing businesses are managed (You’ve Got Mail, Smoke, Fierce Creatures, and La Marie de la Coiffeuse), and in which businesses are revitalized (My Beautiful Laundrette, The Majestic). Similarly, in movies like Working Girl, and The Secret of My Success, employees act in an intrapreneurial way in large firms by taking initiative and behaving innovatively. However, these are comedies in which impostors display intrapreneurial behaviour, which mainly serves to create suspense: will the hero/heroin be found out? Second, movies can be unsuitable because entrepreneurship is treated in a bizarre way. While satire or comedy can be very effective in exposing issues concerning entrepreneurship, in some films the depiction of entrepreneurship is so absurd that it is hard to use these films as instructive case material. Examples are the Hudsucker Proxy and Tampopo. Third, there are many movies about pro-active, risk-taking and/or innovative behaviour that is unlawful. Examples are Scarface, Casino, Small Time Crooks, Risky Business, Saving Grace, and Wall Street
. These movies were not selected because we want to teach students about entrepreneurship manifested within the boundaries of the law. Eventually, nine movies were considered suitable for a program on entrepreneurship in the cinema: The Van, Big Night, Rent-a-Friend, Tucker, The Full Monty, Startup.com, Citizen Kane, One Swallow Brought Spring, and The Associate. Their characteristics in terms of entrepreneurial behaviours are given in the remaining columns of Table 1. In five of the movies included, businesses are created from scratch: The Van, Rent-a-Friend, Tucker, Startup.com
, and The Associate. Big Night is about a fledgling firm trying to survive the start-up phase. In The Full Monty no official business is created, but rather a single commercial activity. Citizen Kane is a psychological portrait of a business tycoon. Finally, in One Swallow Brought Spring (Une Hirondelle a fait le Printemps) a Parisian ICT worker takes over a farm. 

Our program of films is quite balanced (see Table 1). Four of the movies are about (potentially) big business (Rent-a-Friend, Tucker, Startup.com, The Associate), and four of them about small business (Big Night, Full Monty, The Van, One Swallow Brought Spring) (as defined by scope and/or scale of the business). Three movies depict innovative practices. Two movies show only 

the rise (Rent-a-Friend, Full Monty), two movies show only the downfall (Big Night, Tucker), and two movies show the rise and fall of a business (Startup.com, The Van).

Table 1 Entrepreneurial / small business activities involved in the movies
	
	TV
	BN
	RF
	Tu
	FM
	SC
	CK
	SS
	TA

	Created a new company (no franchise) from start-up 
	n
	0
	n
	n
	0
	n
	0
	0
	n

	Acquired an on-going concern
	0
	0
	0
	0
	0
	0
	n
	n
	0

	Led an effort to create a business unit within an established company  (intrapreneur)
	0
	0
	0
	0
	0
	0
	0
	0
	0

	(Tried to) introduce new-to-the market activities
	0
	0
	n
	n
	0
	n
	n
	0
	0

	(Tried to) steer a company into a high growth trajectory
	0
	0
	n
	n
	0
	n
	n
	0
	0

	(Tried to) save a failing company
	0
	n
	0
	0
	0
	n
	0
	0
	0

	Ran a large company
	0
	0
	n
	0
	0
	0
	n
	0
	0

	Worked as a member of a family business (2 or more family members active in the business)
	0
	n
	0
	0
	0
	0
	0
	0
	0

	Managed a small to mid-sized business beyond start-up
	n
	n
	n
	n
	0
	n
	0
	n
	n


BN=Big Night; RF=Rent-a-Friend; Tu=Tucker; FM=Full Monty; SC=Startup.com; TV=The Van; CK=Citizen Kane; SS=One Swallow Brought Spring; TA=The Associate. n = yes; 0 = no

Formulation of the assignment

With the set of movies decided on, the definitional issue of entrepreneurship arises once more when formulating the assignment to accompany the movie. Movie fragments can be used before or after discussing a particular theory or concept, or repeated. In this paper we will disregard the use of movie fragments and limit ourselves to discussing assignments for complete feature films. Four avenues are possible. (1) In the potpourri option, every assignment is possible, be it descriptive, explanatory, or prescriptive, be it from a specific discipline or from eclectic use of a variety of disciplines. Students are free to single out the topic or topics they want to discuss, according to their own interest and curiosity. An example of such a basic assignment is that students have to prepare a lecture about the movie, discussing in this lecture entrepreneurial aspects presented in the movie in terms of business theory and research. The other three options are restrictions on the first option. (2) In the prescriptive option, the students focus on the factors that make a business successful or not, and learn about the skills and knowledge necessary to start or run a business. Attempts to explain the role of new enterprises are abandoned in favour of facilitating this role. As a result, the emphasis will be on concepts, tools and advice that help to deal with important issues that arise when starting up or running a business. The students must specify how the topic they discuss is related to entrepreneurial performance and give recommendations on how to deal best with the particular issue involved. Giving implications for performance de facto puts the students in the role of coach or mentor. (3) In the mono-discipline option, entrepreneurship is studied separately from an economics, psychology, finance, marketing, management, etc. point of view. Students analyse events in the movie from the perspective of a single discipline. (4) Finally, the distinctive domain option requires the specification of entrepreneurship as a set of empirical phenomena not explained by other fields. Students limit themselves to analysing behaviour one wants to exclusively call entrepreneurial, for example the recognition and exploitation of new-to-the-market activities. These four options are direct translations to entrepreneurship education of the four possible strategies discussed by Low (2001) for entrepreneurship as a research field, called the potpourri strategy, the teaching support strategy, the disciplines strategy, and the distinctive domain strategy. The current state of affairs in entrepreneurship is what Low describes as a potpourri (and the strategy being to continue that state): various activities can be labelled entrepreneurship, and these activities can be studied from every possible perspective. Given the as yet unresolved state about the future directions of entrepreneurship research, we will take the potpourri strategy in discussing our set of films, leaving it to the reader to make limitations on topics or methods used. Our argument for favouring the potpourri option is that positive use is made of a weakness for which case studies haven often been criticized: that a multitude of interpretations and theories are available for explaining a limited set of data (the degrees of freedom problem, Campbell, 1975). The advantage is that students have a wide range of choice in what to discuss and how to discuss it. They can make sense of the movie in the particular way that appeals to them. Moreover, use of the potpourri strategy refreshes the teacher as consecutive waves of students will not necessarily be repeating themselves. 

Expected effects of using films
What is to be gained by having students analyse feature films about entrepreneurship? First, research skills are practiced by searching for business theory and research that help to discuss events in the movie. Second and vice versa, by the application of business theory and research to events in the movies the interplay between theory and (albeit fictive) practice is exercised. Film is an excellent medium for giving meaning to theories and concepts, and students can hone their analytical skills by analysing film scenes using the theories and concepts they are studying (Champoux, 1999). Theories and research outcomes can be used or compared in their ability to explain or illustrate events in the movie. Events in the movie can suggest amendments to be made to a theory, or can even forthright contradict theory and research. While case studies are not suitable for generalizing to other populations or universes, they can be used to generalize to theoretical propositions (Yin, 1993). Third, by taking normative perspectives, students acquire theoretical as well as practical knowledge on how to start or run a business. Finally, films are well suited for establishing a framework for discussion and debate among students, which is one of the primary purposes of teaching case studies (Yin, 1993).

In the remainder of the article, we will give a short outline of the plot for each film, as well as examples of entrepreneurship related topics present in the films. One film, The Van, is presented in a more elaborate way. The examples of analyses are arbitrary in the sense that the films potentially give rise to a large and diverse number of research questions. We will conclude this paper by analysing what can be learned from a program of "entrepreneurship in the cinema" as a whole, considering the program as if it were a multiple teaching case study. 

Our selection of movies

The Van
United Kingdom, 1996. Director: Steven Frears. Leading actors: Com Meaney, Donald O’Kelly. Scenario: Roddy Doyle.

Plot summary. In a suburb of Dublin most of the inhabitants are out of work. Bimbo, a baker, is fired. His best friend Larry, a plasterer, has been on social security for years and is used to being jobless. Bimbo, however, cannot accept the situation and buys an old van that he wants to restore into a travelling chipper van. He asks his friend Larry to join him as a partner, and together they transform the van into “Bimbo’s Burgers”, a travelling snack bar. During the Football World Cup 1990, everybody wants to watch the games and nobody has time to cook dinner. Bimbo and Larry sell a lot of fish and chips, and their business starts off as a big success. Then troubles between Bimbo and Larry start to arise. Bimbo wants to invest, but Larry puts fun first of everything. And Larry wants his name on the bus, while Bimbo actually wants to give him employee status with a regular salary. In the end, Bimbo drives his van into the sea in order to save the friendship.

Risk perception. Research into risk perception suggests that entrepreneurs tend to perceive more opportunities and less threats in potential business ideas (Palich and Bagby, 1995; Simon, Houghton, and Aquino, 2000). In the film, initially only Bimbo, the lead entrepreneur, thinks that a moveable snack venture has good prospects. When they are being offered an old, dirty and rusty brick, Bimbo immediately sees the possibilities the van will offer when worked at with paint and a few cleaning devices, while Larry thinks it is just a wreck. Research explains differences in risk perception by the existence of cognitive biases (Busenitz and Barney, 1997; Simon, Houghton, and Aquino, 2000). Apart from optimism, the movie illustrates other cognitive biases that influence entrepreneurial risk perception. A bias called “the law of small numbers” concerns the tendency of entrepreneurs to base their opinions on a very limited amount of evidence. Bimbo’s chipper van idea stems from a Vietnamese moveable stand in his village being successful in selling egg rolls. No further market intelligence is gathered. The Vietnamese only work during the day, because they are afraid their van will be demolished. This gives Bimbo the idea of taking their place in the evenings, which illustrates yet another cognitive bias: illusion of control (in fact later in the movie the chipper van is attacked by mobbing youth). It may be tempting to recommend Bimbo to be aware of his cognitive biases, but without them he probably would not have started in the first place.

Friendship within teams. Starting a business with a team has advantages and disadvantages as compared to starting solo, and starting a business with (a) friend(s) is a special case of that. Francis and Sandberg (2000) are generally positive about the influence of friendship within teams. In the start-up phase, teams are hypothesized to start quicker and to be better capitalized. When the business is operational, teams are supposed to positively affect effectiveness and stability. As a result, team-based ventures will tend to perform better. The movie, however, mainly emphasizes the downsides of starting as a team. As is often the case when a lead entrepreneur asks a relative or friend to join in the start-up of a business, team members are selected without consideration of the capabilities of either the new team member or the lead entrepreneur himself (Timmons, 1979; Kamm, Schuman, Seeger, and Nurick, 1990). This is also the case in The Van: Bimbo invites Larry to join in his business set-up, even though Larry does not like the job, and does not know how to cook or fry. Moreover, Larry often and clearly changes from Bimbo in objectives and motives. Eventually the conflicts resulting from these differences and especially the manner in which they are handled cause the downfall of the company. Lechler (2001) found that teams with a high quality of social interaction tend to perform better, and one might expect quality of social interaction to be higher with friends. On the other hand, differences in opinion between friends may get very personal. One component of Lechlers’ social interaction is conflict resolution. Amason (1995) distinguishes between C-type and A-type conflicts, with C-type (cognitive) conflicts being focused on substantive, issue-related differences of opinion, and A-type (affective) conflicts occurring when disagreements are about personal, individually oriented matters. Tensions between Bimbo and Larry quickly become very emotional and upsetting, and they are not able to use the more detached C-type of conflict resolution. In the end, either the friendship or the business has to end, and Bimbo chooses to save the friendship. 

Big Night
United States, 1996. Directors: Stanley Tucci and Campbell Scott. Main actors: Stanley Tucci, Tony Shalhoub, Isabella Roselini, Minni Drive, Ian Holm.

Plot: Two Italian brothers try to save their failing restaurant in New York

Possible analysis themes:  Market orientation, becoming market-driving

Rent-a-Friend
The Netherlands, 2000. Director: Eddy Terstall. Main actors: Marc van Uchelen, Nadja Hupscher, Rifka Lodeizen, Peer Mascini, Manouk van der Meulen, Victor Low, Huub Stapel, Daan Ekkel.

Plot: Artist starts up successful multinational friend rental service in order to impress former girlfriend

Possible analysis themes: Service economy, founder vs. professionally managed firms

Tucker, the man and his dream
United States, 1988. Director: Francis Ford Coppola. Main actors: Jeff Bridges, Martin Landau, Dean Stockwell, Frederic Forrest, Joan Allen, Christian Slater.

Plot: Biopic of engineer trying to enter the automobile industry

Possible analysis themes: Charismatic leadership, unfair competition

Startup.com
United States, 2001. Documentary. Executive producers: Frazer Pennebaker, Jehane Noujaim, Chris Hegedus. Main personalities: Kaleil Isaza Tuzman and Tom Herman

Plot: Documentary about two childhood friends setting up an internet business

Possible analysis themes: Venture capital, growth stages

The Full Monty
United Kingdom, 1997. Director: Peter Cattaneo. Main actors: Robert Carlyle, Tom Wilkinson, Mark Addy, Steve Huison, Paul Barber, Hugo Speer, Lesley Sharp, Emily Woof, Bruce Jones. 

Plot: Group of unemployed steelworkers start strip-act

Possible analysis themes: Entrepreneurship as a way out of unemployment, team roles 

Citizen Kane

United States, 1941. Director: Orson Welles. Main actors: Orson Welles, Joseph Cotton.

Plot: Psychological portrait of business tycoon

Possible analysis themes: Dark side of the entrepreneur 

One swallow brought spring (Une Hirondelle a Fait le Printemps)

France, 2001. Director: Christian Carrion. Main actors: Mathilde Seigner, Michel Serrault.

Plot: Parisian ICT worker takes over isolated farm 

Possible analysis themes: Succession

The Associate 

United States, 1996. Director: Donald Petrie. Main actors: Whoopi Goldberg, Dianne Wiest, Timothy Daly.

Plot: Black woman tries to make it in the financial world

Possible analysis themes: Female entrepreneurship

Conclusion

Hopefully, the discussion of the special characteristics of film as instructional medium as well as the expected benefits for the students and the multitude of analysis directions have convinced the reader that movies provide fascinating teaching material. This has already been noticed in related fields such as leadership (Clemens and Wolf, 2000), business ethics (Berger and Pratt, 1998), and organizational behaviour (Champoux, 1999). 

If we conceive of our program of entrepreneurship in the cinema as a multiple case study, how balanced is our program in its coverage of entrepreneurship, and what aspects are emphasized or de-emphasized? Taking our arbitrary set of examples of research questions and analyses, we can see that the movies concern a broad array of topics. Mapping our examples on Gartners' (1985) dimensions of new venture creation (the individual, the environment, the process, and the intended organization), we find that our examples cover all dimensions: dark side of the entrepreneur (CK), charismatic leadership (Tu), risk perception (TV) (the individual); service economy (RaF), venture capital (SC), unfair competition (Tu) (the environment); growth stages (SC), market orientation (BN), founder vs. professional management (RaF) (process), and friendship within teams (TV), team roles (FM), needing a white, male partner (TA) (intended organization). On the other hand, there are certain themes that receive a lot of attention in almost all movies. All movies concern leadership issues. Leadership is attractive material for movies as it brings with it many emotional and moral twists and turns (Clemens and Wolff, 2000). Similarly, all movies that have been discussed focus on friendship, love and family relationships. Team entrepreneurship is attractive for a movie as it offers the opportunity to depict conflicts among the team members. So in terms of distortion of entrepreneurial reality, we find an overemphasis on interpersonal relationships and on moral issues. This also means that feature films about entrepreneurship are especially suited to discuss these types of topics.

As far as our own experiences are concerned, we started out with an entrepreneurship course called “Entrepreneurship in the cinema” in the Fall of 2002. We evaluated this course 3 times, before, during, and after the course. Students had to show the movie in front of an audience of family and friends and give a lecture on the movie afterwards. This lecture was evaluated among the audience of family and friends as well. Students indicated to have learned research skills as finding relevant business theory and research that relates to "practice", and to apply business theory and research to "practice". They also indicated they had increased their knowledge with regard to starting or running a business. In comparison to their situation before the course started, they showed significant increases in response to the questions “do you feel your study gives you a good preparation for your career in society” and “how likely do you consider it to be that within five years from now you'll be running your own firm?”. Having learned from this first course, we are now running a second one. We increased the amount of contact amongst students, so they can learn from each other’s findings as well as from their own and we increased our guidance in order to get more quality results. This second course – ending late May – is evaluated again and we look forward to presenting the results at the upcoming ICSB conference in Belfast.

References

Amason, A.C. (1996). Distinguishing the effects of functional and dysfunctional conflict on strategic decision making: Resolving a paradox for top management teams. Academy of Management Journal, 39, 123-148.

Berger, J., and Pratt, C.B. (1998). Teaching business-communication ethics with controversial films. Journal of Business Ethics, 17, 1817-1823.

Busenitz, L..W., en Barney, J.B. (1997). Entrepreneurs and managers in large organizations: Biases and heuristics in strategic decision making. Journal of Business Venturing, 12, 9-30.

Campbell, D.T. (1975). Degrees of freedom and the case study. Comparative Political Studies, 8, 178-193.

Carland, J.W., Hoy, F., Boulton, W.R., and Carland, J.C. (1984). Differentiating entrepreneurs from small business owners: A conceptualization. Academy of Management Review, 9, 2, 354-359.

Champoux, J.E. (1999). Film as a teaching resource. Journal of Management Inquiry, 8, 2, 106-217.

Clemens, J.K., and Wolff, M. (1999). Movies to manage by. Lessons in leadership from great films. Chicago: Contemporary Books.

Davidsson, P. (2001). Towards a paradigm for entrepreneurship research. Proceedings RENT XV conference, 22-23 november, Turku, Finland, 57-69. 

Frances, D.H., and Sandberg, W.R. (2000). Friendship within entrepreneurial teams and its association with team and venture performance. Entrepreneurship Theory and Practice, 25, 2, 5-25.

Gartner, W.B. (1985). A conceptual framework for describing the phenomenon of new venture creation. Academy of Management Review 10, (4), 696-706.

Gartner, W.B. (1988). 'Who is an entrepreneur?' is the wrong question. Entrepreneurship Theory & Practice, 12, 2, 47-68.

Kamm, J.B., Schuman, J.C., Seeger, J.A., and Nurick, A.J. (1990). Entrepreneurial teams in new venture creation: A research agenda. Entrepreneurship Theory & Practice, 14, (4), 7-17.

Lechler, T. (2001). Social interaction: A determinant of team venture success. Small Business Economics, 16, 263-278.

Low, M.B. (2001). The adolescence of entrepreneurship research: Specification of purpose. Entrepreneurship Theory & Practice, summer, 17-25

Mayer, R.E. (1997). Multimedia learning: Are we asking the right questions? Educational Psychologist, 32, 1-19.

Mayer, R.E., and Moreno, R. (2002). Animation as an aid to multimedia learning. Educational Psychology Review, 14, (1), 87-99.

Palich, L.E. and Bagby, D.R. (1995). Using cognitive theory to explain entrepreneurial risk-taking: Challenging conventional wisdom. Journal of Business Venturing, 10, 425-438.

Plass, J., Chun, D.M., Mayer, R.E., and Leutner, D. (1998). Supporting visual and verbal learning preferences in a second-language multimedia learning environment. Journal of Educational Psychology, 90, (1), 25-36.

Shane, S. en Venkataraman, S. (2000). The promise of entrepreneurship as a field of research. Academy of Management Review, 25, 1, 217-226.

Simon, M., Houghton, S.M., and Aquino, K. (2000). Cognitive biases, risk perception, and venture formation: How individuals decide to start companies. Journal of Business Venturing, 15, 113-134.

Timmons, J.A. (1979). Careful self-analysis and team assessment can aid entrepreneurs. Harvard Business Review, nov-dec, 198-206. 

� Startup.com is not a feature film but a documentary. It is included in this paper because of its movie-like qualities, its wide availability, and because it was released in the cinema.





� This selection of movies can serve as a starting point for a course on illegal entrepreneurship 
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